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Section One
Introduction to Your Instructor’s Guide
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About “20th Century World History”
The 20th century brought with it world-changing events. 

In addition to the Great Depression, the conflict of two 
world wars, civil rights struggles, the advent of atomic 
weapons, and the rise of Communism, it also brought 
great advances in science, medicine, technology, and our 
understanding of how things work.

320 includes a variety of carefully-selected resources 
that will help students understand the tumultuous 20th 
century. Advanced Placement World History: Modern offers 
a sweeping overview of the 20th century. Other books 
that contribute to our understanding of the 20th century 
include All Quiet on the Western Front, China’s Long March, 
The Hiding Place, and One Day in the Life of Ivan Denisovich, 
to name a few. All of the books that are part of 320 will 
provide opportunities for understanding and stimulating 
discussion.

Bible
At Sonlight we take the Bible seriously. We believe the 

Bible is the authoritative, inspired Word of God: “All Scrip-
ture is God-breathed and is useful for teaching, rebuking, 
correcting and training in righteousness, so that the ser-
vant of God may be thoroughly equipped for every good 
work” (2 Timothy 3:16–17, NIV 2011).

As a Christian curriculum company, our desire is to 
see you and your children grow in spiritual maturity in 
Christ so that you can make a positive difference in God’s 
kingdom. If you have your own Bible program you are 
following as a family, we don’t want you to feel as though 
you must drop it and stick to our approach exclusively. But 
maybe you’d like to give our method a try to see if you like 
it and if it fits well with what you ‘d like to accomplish.

You’ll find Instructor’s Guide Notes that will introduce 
you to the Bible topics you and your children will cover. 
Please look these over ahead of time so you know what to 
expect. In some sections we’ve also included Notes to ad-
dress common questions or concerns. Whenever an issue 
arises where there are multiple viable explanations, we do 
our best to present all of them fairly and without telling 
you or your children which option to believe (we leave 
those matters up to you, as the parent, to discuss with 
your children as you see fit).

In other words, we try to stick to what the Puritan 
Richard Baxter called “mere Christianity”—the core truths 
the church has always held throughout its history. With 
that in mind, Sonlight does have roots in Protestantism, so 
we don’t specifically cover or assign readings from Bible 
books found in Roman Catholic and Eastern Orthodox 
Bibles that are omitted from Protestant Bibles. We are, 
however, respectful of various Christian traditions includ-
ing Protestant, Orthodox, and Catholic.

Four helpful resources round out the Bible portion of 
320, guiding students on their way to adulthood. Paul 
Little’s complementary books Know What You Believe and 
Know Why You Believe are modern favorites when it comes 
to helping Christians understand their faith and how to 

Instructor’s Guide Overview
We’ve designed your Sonlight Instructor’s Guide (IG) 

to make your educational experience as straightforward 
and helpful as possible. We have carefully organized your 
materials to help you and your children get the most out of 
the subjects covered. For help reading your schedule, see 

“How to Use the Schedule” page just before Week 1.
Your IG includes an entire 36-week schedule of all 

the books you’ll read, followed by notes, assignments, 
readings, and other educational activities. For specific 
organizational tips, topics and skills addressed, the time-
line figure schedule, and other suggestions for you, take 
a look at some of the great resources in Section Three 
so you’ll know what’s there and can turn to this section 
when needed. 

If you are new to Sonlight this year, please look in Sec-
tion Four, where you’ll find helpful resources for new us-
ers including tips for getting organized, ideas for adapting 
the curriculum to your needs, record keeping suggestions, 
an overview of the structure of your Instructor’s Guide, 
and more.

What helpful features can you expect from your IG?

First, everything you need is located right after your 
schedule each week. If a note appears about a concept in 
a book, it’s easy to find it right after your schedule on the 
day the relevant reading is scheduled.

Second, using the blank maps provided, students will 
plot assigned locations for each book. Map answer keys are 
located in Section Three of the Parent’s Instructor’s Guide.

Third, your Instructor’s Guide includes a complete ready-
to-use 5-Day schedule, which has been carefully planned 
to optimize use of the curriculum resources.

Fourth, “To Discuss After You Read” sections help you 
hone in on the basics of a book so you can easily gauge 
how well your children have comprehended the book. The 
questions are numbered to help you reference between 
the Parent Guide and the Student Guide.

Fifth, “Vocabulary” includes terms related to cultural 
literacy and general usage terms [words printed in bold] 
in one easy-to-find place.

Sixth, notes labeled “Rationale” contain information 
about specific books to help you know why we’ve se-
lected a particular resource and what we trust children 
will gain from reading it. Other notes marked with “Note 
to Mom or Dad” will provide you with insights on more 
difficult concepts or content from some books.

Finally, don’t forget to have fun as you learn at home 
together!
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defend it (apologetics). Mere Christianity by C.S. Lewis is 
a classic 20th century work that offers sound reasons for 
believing in Christianity, as well as many intellectually 
strong insights regarding important aspects of Christian 
theology. Based on BBC radio talks, Mere Christianity is 
highly readable, yet full of depth. Lastly, How to Ruin Your 
Life by 30 by Steve Farrar offers practical insights for avoid-
ing potentially life-damaging choices. 

Our prayer is that you and your children will develop a 
healthy approach to the Bible, its study, and its applica-
tion to your own lives on a daily basis. To this end, each of 
our levels seeks to integrate the Bible as a key aspect of 
learning and spiritual growth.

Further Assistance
We trust you will heartily enjoy your homeschool jour-

ney with your children. If we can be of further assistance, 
please don’t hesitate to contact us or visit our Sonlight 
Connections Community (sonlight.com/connections). 
This community of Sonlighter’s provides a place for you to 
interact with other homeschoolers, seek advice, offer your 
insights, give words of encouragement and more.

We also recommend that you visit sonlight.com/ 
subscribe to sign up for our free email newsletter. When 
you sign up, you’ll receive regular homeschool encour-
agement, news, announcements and be the first to know 
about Sonlight’s special offers. n



Section Two
Schedule and Notes



The  symbol 
indicates you will fi nd 
a map assignment in 
the notes for that day.

Additional space for 
your record keeping.

The dd symbol 
indicates there is a 
timeline suggestion in 
the notes for that day.

Write in the week's 
date for your records.

More notes with important 
information about specifi c books.
The N  symbol provides you with a heads-up about diffi  cult 
content. We tell you what to expect and often suggest how 
to talk about it with your students.

 How to Use the Schedule



General Introduction to Our Studies of the 20th Century

This year we want to study “20th Century World  
History”—the history of the world in our times: the history 
of the world that most impacts us today and that will most 
impact the world during your (and my) lifetimes.

If we are to fulfill God’s purposes on earth, we must 
know what is happening around us: what God Himself is 
doing and what His enemy, the Devil, is up to.

Let me tell you: we have held off teaching 20th century 
history as long as possible partially because it is so ugly.

As you well know, there are ratings placed on commer-
cial films. If the 20th century were rated, it should  
probably receive an “NC-17” or, at the least, a very strong 
“R”—not so much for sexual content (though there is 
far too much of that), but for violence: human violence 
against humans.

The 20th century is by far the most violent (not counting 
the Flood) in all of world history to the present.

I am sure you are well aware of Hitler and the Jewish 
holocaust in World War II. But it is quite likely that you are 
not so well informed about all the other holocausts of this 
century—beginning with the Turkish attempt to wipe 
out the Armenian people in the very earliest part of this 
century and continuing with deliberate policies of govern-
ment that led to mass starvation in the Soviet Union and 
China (well over 60 million total killed in the two countries 
combined), and other tens of millions of deaths at the 
hands of warring factions the world over.

But despite the ugliness of this century, we need to look 
it in the face. We need to evaluate it for what it is, where it 
came from and where it is going. We need to evaluate the 
roots of this century: what historical events and intellec-
tual influences shaped people’s thinking and actions. I will 
discuss these matters in a moment.

But first, I want you to consider that what you will deal 
with this year is … .

Week 1

Date: Day 1 Day 2 Day 3 Day 4 Day 5

Bible/Apologetics
How to Ruin Your  
Life By 30

pp. 12–16 pp. 16–19 pp. 20–24 pp. 24–26

Bible Reading Genesis 1–2 Genesis 3–4 Genesis 5–6 Genesis 7–8 Genesis 9–10

Memorization� Psalm 27:1–2

History
Special� Day 1: Parents and Students: make sure you both read the notes. N

7 Men Who Rule 
From the Grave

preface & chap. 1
d d 

chap. 2 chap. 3 chap. 4
d d 

chap. 5

Current Events Parents and Students: Please read the notes for Current Events in the Notes for Day 1 this week. N

Other Notes

Days 1–5
Date: _______ to _______
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N Note to Mom or Dad   Map Point  dd  Timeline Suggestion

320 Parent Guide
History / Bible



A Disturbing Study

Your studies this year are quite likely to disturb you. 
Besides the “NC-17” content I have already mentioned, 
I expect you will find that some things you have been 
taught or somehow simply come to believe as “Gospel 
Truth” are … not true.

Many people want to know “the right answer,” the Truth. 
I am such a person. I want to know what really happened. I 
also want to know what is right: what should have happened.

The problem is, in historical studies, as with courtroom 
cases, “the Truth” cannot always be discovered. It may be 
that the “prosecution” or “defense” was able, over time, to 
do away with the records of the “opposition.” At this point, 
due to the destruction of evidence, no one knows what 
“the other side” said or did—or what they would have said 
or done had they been permitted to hear the “testimony” 
of those who opposed them and who have since written 
all the history books.

Then again it may be that no one destroyed any records. 
All the records are available to you; it’s simply that it is too 
hard to determine what really happened. You can see the 
“prosecution’s” case; you can understand the “defense’s” 
case; you can understand how or why they would each 
see the situation as they do. But you also know that they 
have a disagreement—and you don’t know how to sort 
things through.

Finally, you may find yourself—as I have found myself 
many times—simply lacking time, energy or other re-
sources to hunt down “what really happened.”

You will need to learn the historian’s (and attorney’s and 
judge’s …) habits of defining degrees of certainty: “There 
can be no question that …” “The majority of evidence 
seems to indicate …” “Jones says _____ ; however, …”1

MOST IMPORTANT! Day 2: Find Some Mentors

Besides reading the books, articles, and notes I have 
assigned you, I want you to find some mentors—people 
close at hand who can help you with your studies, encour-
age you when the going gets tough, and help you main-
tain your balance when you feel as if your faith is being 
buffeted. Most likely, this will and ought to be your mom 
or dad; but you (and they) may want to enlist the help of 
your pastor, or someone else who has either studied many 
of the issues or who has access to books and research that 
may be outside your grasp.

Have these mentors stand with you and help you as 
you do your study. When you find yourself feeling con-
fused, ask them to interpret things for you. Ask them if 
they can help you form an opinion or, in cases where it 

1. If you feel strongly that you must have absolute assurance about ev-
erything you are taught, you will be particularly uncomfortable this year.
 I want to remind you of something, however. Our Lord God remains 
Lord. He remains God. He will walk with you. I have confidence He will 
reveal the truth you need “to do justice, to love kindness, and to walk 
humbly with your God” (Micah 6:8). He probably won’t reveal all the truth 
you want; but He will definitely reveal all the truth you need. (Remember 
Deuteronomy 29:29: “The secret things belong to YAHWEH our God, but 
the things revealed belong to us and to our children forever, that we may 
follow all the words of this law.”)

seems someone you would expect to disagree with has 
the stronger argument—ask your mentors if they can help 
you formulate a better response.

As you approach your studies, you and your  
mentors need to know that I have assumed you (and they) 
are coming from a middle-class American evangelical  
Protestant background.2

That assumption has had several practical implications. 
Primarily, however, it means that I have written notes with 
that specific audience in mind.

If, for example, you come from a more blue-collar/ 
working-class background, some of the notes I have writ-
ten concerning the labor movement may seem elementa-
ry to you: you’ve heard it all before. But to someone com-
ing from a more white-collar/middle-class background, 
they may be revelations. Similarly in other areas. There will 
be little pieces of information I put in—and others that I 
leave out—primarily because I have made certain assump-
tions concerning my audience.

Now, I must confess: as with most assumptions, they 
could be wrong. I could be wrong. And that’s why I want 
to make sure your mom or dad reads the following note.

Note for Mom or Dad: You must take an active role in 
your son’s or daughter’s education. Take the time to read 
through my notes. If, for some reason, you are concerned 
that one or more of the books we read or one or more of 
my “counterbalancing perspectives” may set your son or 
daughter adrift theologically, morally, or in some other 
way, the Scriptures clearly teach that it is your responsibil-
ity to “cut me off.” Obliterate my questions or quotes. Do 
what you must to protect your children.

My parents permitted me to wrestle with the difficult 
issues. I believe I am stronger because of it. If your children 
are not ready for this kind of study, then please do not 
harm them by permitting them to study what we have laid 
out in this year’s program.

2. I know that not everyone who studies this program is American, 
middle-class, or evangelical Protestant. But the audience I have defined  
is the audience with which I am primarily acquainted, and its strengths 
and limitations are those for which I seek to offer counterbalancing per-
spectives. If you find yourself coming from outside the specific group 
I have defined as my primary audience, I hope you will not hold against 
me that I am writing to that particular audience.
 By the way. This seems an appropriate place to mention this. If you 
have additional information, or a quality counterbalancing perspective 
to something that either I say or one of the books we are reading says: 
please don’t hesitate to write and give me your input! We will all be the 
richer because of your consideration.
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I have structured our studies this year in the manner I 
have not only because I assumed you would have a men-
tor. I structured them as I have due to a practical limita-
tion, and, partially, due to a philosophical commitment.

The structure of our studies is the result of a practical 
limitation of time. I had only a limited amount of time to 
prepare this manual. Since I assumed you would have 
access to a quality mentor, I felt it was not as important 
that I should provide rebuttals to arguments presented by 
the “opponents” as that I should provide arguments from 
“the other side” in the first place. I figured you and your 
mentor(s) could generate rebuttals. What you could not 
do as easily is acquire quality alternative perspectives.

But supposing I had more time to develop this manual: 
would I have taken the time to find answers to all the 
questions raised by the “opposition”? No. And there are 
two reasons for this.

First, practically speaking: I doubt all the questions ever 
will be answered—not while we’re here on Earth, anyway.

But even beyond the practical difficulty, I believe that by 
failing (or refusing) to provide you answers that agree with 
everything you have ever been taught, you will be forced 
to dig a little deeper and work a little harder to come up 
with answers on your own. If I have done my homework 
correctly and provided you good quality alternative ques-
tions and arguments, you will not be satisfied until you 
have come to your own well-researched conclusion(s).

How to Study; What We Expect of You

The two history books we have chosen for you to read 
move rather rapidly through the 20th century and attempt 
to avoid providing an interpretive framework. This affords 
some positive benefits: you get to read history much the 
way it was experienced by people living at the time.

It has the disadvantage, however, that, until you  
have done your reading you won’t have an obvious  
interpretive frame-work or outline into which you can 
place the events.

So. Do I have any helpful suggestions?
Perhaps.
One. I would like to suggest that you approach your 

studies the way you might approach building a jigsaw 
puzzle for which you believe you have most of the pieces, 
but for which there is no box or cover picture. You know 
the pieces are supposed to make a picture, you just don’t 
know what the picture is about … . As time goes on and 
you fit together two pieces here, and five pieces there, 
you will begin to get an idea of what the puzzle depicts. 
Finally, after many, many hours, you will probably get a 
glimpse of what this or that portion of the larger picture is 
supposed to portray. But it won’t be until all the pieces are 
fitted together—and you discover that there are still some 
substantial holes in the picture—pieces missing—that 
you will have a pretty good idea of what the puzzle is re-
ally about.3

3. I must confess, even after reading several works on the 20th century, 
and spending several years thinking about this subject, I am still just 
beginning to figure things out (I think).

If you have done jigsaw puzzles, you know there are 
certain strategies one can follow to help organize pieces 
for putting the puzzle together: identify and collect 
edge pieces, for instance, by looking for pieces that have 
straight sides; sort and place pieces in piles according to 
common color; etc.

You may find you can benefit from a similar sorting pro-
cess with the historical events and persons about which 
you read this year: take notes and sort your readings 
according to subject matter. For instance, collect literary 
and/or artistic events in one group, place political events 
in another, scientific and technological discoveries in a 
third, economic matters in a fourth, and so on.

Tie events of less universal significance to events that 
had broader impact on the world. For instance (and you 
may know of these key events already), you may want to 
organize your thinking around the following major events:

World War I and the End of Monarchism (1914–1918)
The Great Depression (1930–1939)
World War II (1939–1945)
The Cold War (1945–1989)
The Social Revolution of the 60s (1961–1969/70)
The Advent of the Personal Computer and  
 Biotechnology (ca. 1980)

With these as anchor dates and events, you can sort oth-
ers as “before,” “after,” or “during.” You may also be able to 
see how some of the more localized events are related to 
the broader movements and events of their day.

My View of the 20th Century in World History

If we had the time, I would begin our study of 20th 
century World History not in 1900 or 1901 but at least 
as far back as 1789—the time of the French Revolution. 
Why would I do such a thing? Because the French Revolu-
tion was a precursor of so much of what we find in the 
20th century.

To my knowledge, the French Revolution was the first 
time in human history in which there was a concerted ef-
fort to destroy any and all influences of religion upon daily 
life and national affairs.

There had been movements before in which people 
had sought to limit the influence of religion—particularly 
in the area of political affairs, but the French Revolution 
marked a turning point in that its leaders sought to  
eliminate religion from any and all influence upon the life 
of a nation.

I view the French Revolution as a precursor to the mod-
ern secular state and to modern secular humanism—two 
realities that have deeply impacted the 20th century.

After the French Revolution, I would probably call your 
attention to the American Civil War, the first conflict in 
Western history (history after the fall of Rome) in which 
civilians were accepted as military targets. Sherman’s 
“scorched earth” policy on his march to the sea became 
a precursor to tactics we have seen repeated throughout 
the 20th century.
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And then I would have you pay attention to the three 
men of the 19th century whose philosophies and writings 
dominated the course of the 20th century like no others. 
Those three men: Charles Darwin, Karl Marx, and Julius 
Wellhausen.4

Darwin, as I’m sure you’re aware, is known for having 
popularized a god-less view of human origin. More than 
that, his theory concerning the origin of species came 
to dominate a wide range of thinking in disparate fields. 
Undirected, purposeless “evolution” and “change” became 
watchwords not only in biology, but in theology, the social 
sciences and politics, too. The idea that only the “fittest” 
survive became the motivating force behind some of the 
greatest tragedies of our century.

To quote James Dale Davidson and Lord William Rees-
Mogg: “Marx, Lenin, Stalin, Mao, and Hitler [all] saw the 
struggle for survival, ‘Mein Kampf’ [My Struggle] as Hitler 
called it, as the central political issue. The Marxists saw 
social classes as though they were separate species; the 
Nazis saw races in the same light … . Both … wished to 
solve the same problem, the problem of the struggle 
for survival, … by destroying competition. They invaded 
foreign territories, they promoted conflict between differ-
ent classes who competed for social power, or different 
races who were seen either as economic exploiters (the 
normal charge made against Jews by anti-Semites) or as 
a dangerous under class (the fear held of blacks by their 
white enemies).”5

Karl Marx’s co-worker, Friedrich Engels, stated at Marx’s 
funeral that, “[j]ust as Darwin discovered the law of evolu-
tion in organic nature, so Marx discovered the law of 
evolution in human history.”6

Marx proposed that human history evolved through a 
struggle between the class of people who own the means 
of production—the capitalists, or bourgeoisie as he called 
them—and the class of people who make their way in life 
by selling their labor—the proletariat.

“Workers of the world unite!” Marx said at the close of 
his Communist Manifesto. “[You] have nothing to lose … 
but [your] chains.” Sadly, as millions of Russians, Chinese, 
and other people who came under Communist domina-
tion discovered in the 20th Century, workers of the world 
(let alone owners of capital) had very much to lose in a 
Communist society: especially their lives.

And Julius Wellhausen?
He is largely ignored in secular circles, but he laid the 

foundation for the wholesale abandonment of bibli-
cal Christianity. He was the man chiefly responsible for 
popularizing the idea that the Bible is not (and was not) 
the product of divine revelation and Holy Spirit inspira-

4. Lord willing, we will be studying these men and others in another 
couple of years. A key introductory text concerning their thought and 
influence may be found in Dave Breese, Seven Men Who Rule the World 
from the Grave (Chicago, IL: Moody Press, 1990).

5. James Dale Davidson and Lord William Rees-Mogg, The Sovereign 
Individual (New York, NY: Simon & Schuster, 1997), p. 358.

6. Philip Foner, Karl Marx Remembered (San Francisco: Synthesis, 1983),  
p. 38, quoted in Breese, op. cit., p. 56.

tion but, rather, the result of a millennia-long evolution of 
religious thought and editorial revisions. One cannot look 
to Scripture for accurate history (let alone God-inspired 
theology), Wellhausen argued; rather, one can find in the 
Bible only the ideas of men, sacred myths that, over time, 
have been (inappropriately) granted the status of authori-
tative holy writ.

And so, with Scripture dethroned, God pushed aside, 
and man-kind and all human history thrown upon the 
“mercies” of one or another principle of impersonal, 
undirected evolution, human society—especially Western 
society—entered the 20th century.

What happened then? That’s what we intend to study 
throughout this year, so I will refrain from further com-
ments at this time.

But where are we now … and where are we going?

Where is History Headed at the Beginning of the 21st Century?

In Daniel 2 we read that God, through a dream,  
showed King Nebuchadnezzar “what [would] happen  
in days to come.”

“As you were lying there, O king,” Daniel tells  
Nebuchadnezzar, your mind turned to things to 
come, and the revealer of mysteries showed you 
what is going to happen.
 … You looked, O king, and there before you stood 
a large statue—an enormous, dazzling statue, awe-
some in appearance. The head of the statue was 
made of pure gold, its chest and arms of silver, its 
belly and thighs of bronze, its legs of iron, and its 
feet partly of iron and partly of baked clay. While you 
were watching, a rock was cut out, but not by  
human hands. It struck the statue on its feet of iron 
and clay and smashed them. Then the iron, the clay, 
the bronze, the silver and the gold were broken to 
pieces at the same time and became like chaff on a 
threshing floor in the summer. The wind swept them 
away without leaving a trace. But the rock that struck 
the statue became a huge mountain and filled the 
whole earth.
 This was the dream, and now we will interpret it to 
the king.
 … The God of heaven will set up a kingdom that 
will never be destroyed, nor will it be left to another 
people. It will crush all [the earth’s] kingdoms and 
bring them to an end, but it will itself endure forever. 
This is the meaning of the vision of the rock cut out 
of a mountain, but not by human hands—a rock that 
broke the iron, the bronze, the clay, the silver and the 
gold to pieces.
 The great God has shown the king what will take 
place in the future. The dream is true and the inter-
pretation is trustworthy. (Daniel 2:29, 31–36, 44–45)

I am convinced that Jesus is that rock that was cut out 
of a mountain but not by human hands (see Romans 9:33; 
1 Corinthians 10:4; 1 Peter 2:8). I believe and expect that 
His kingdom will destroy every other earthly kingdom 
(1 Corinthians 15:24–28; Revelation 5:9–10; 11:15) and it, 
itself, will never be destroyed or left to another people 
(Luke 1:33; 1 Corinthians 15:24–28; Hebrews 1:8; 12:28;  
2 Peter 1:11; Revelation 11:15).
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This vision and expectation for the future affects the 
way in which I view—and, therefore, how I will teach you 
about—the 20th century.

I have few doubts about the future of the Church.
Most people I know think we are in the very last mo-

ments of the last days of history. Any day now Jesus is 
coming back to rapture us into heaven.

One of the pieces of “evidence” they point to for this 
interpretation of the future is what they perceive as a 
growing persecution of Christians here in the United 
States. Things are going from bad to worse, so the end is 
nigh (see Mt. 24:6–13, 21–22, 29–34; etc.).

I see things in a different light.
We are not yet at the end of history because that king-

dom which is to “crush all [the earth’s] kingdoms and bring 
them to an end” has not yet crushed those kingdoms nor 
brought them to an end, that rock that was cut out of the 
mountain has not yet become “a huge mountain and filled 
the whole earth.” Historical events—things that the Lord 
has told us will occur before the end, before He returns—
have not yet occurred.

I believe Christians in the United States are facing God’s 
judgment for our failure to serve faithfully as His ambas-
sadors on earth. This means, I believe, that we are to be 
confronted with some tough times in the near future. But 
instead of viewing this near future as the last moments of 
the last days of world history, I believe that human history 
has some time left; probably lots of time: time in which 
God wants us to be faithful to Him as His representatives. 
He wants us, His people, to extend His authority—Godly 
authority—in every area of life.

“All authority in heaven and on earth has been given to 
Me,” said Jesus (Matthew 28:18). I expect Jesus to exert  
and extend that authority through us, His people, 
throughout history “until He has put all His enemies un-
der His feet” (1 Corinthians 15:25); “then the end will come, 
when He hands over the kingdom to God the Father” (1 
Corinthians 15:24).

I believe that, as members of His body on earth, as co-
workers with Him, it is our responsibility to participate in 
helping our Lord to put His enemies under His feet.

While the immediate future looks rather bleak—almost 
entirely as a result of the rebellion against God’s kingdom, 
a rebellion that has grown and flourished throughout this 
century—my medium-range and long-term expectations 
for world history are very bright. I expect God’s word will 
be fulfilled, His Kingdom will come roaring back and His 
Name will be exalted in all the earth.

Thus, while we are at the bottom—or very close to 
the bottom—of societal decline as a result of this past 
century’s revolt against God’s Kingdom, there is a glorious 
future awaiting God’s people as we serve Him faithfully—
both here on earth and, far more, in heaven.

Darwin, Marx, Wellhausen, and others of their kind did 
not operate and are not now operating individually. Oh, 
they thought they were operating individually and with-
out outside direction. But, as Jesus said concerning the 

Jewish leaders of His day, these men of the 19th and 20th 
centuries proved by their deeds that they were every bit 
the sons of their father, the Devil, as we, by our deeds, are 
called to prove that we are the sons and daughters of our 
Father who is in heaven (see John 8:44, Mt. 5:14–16, 44–48, 
6:1ff, etc.).

As we obey our Father in heaven, we can expect vic-
tory—if not tomorrow, then the next day, or the next, or 
the day after that.

Let us work and pray toward that end.

Bible Reading
Day

1 Genesis 1–2

We will read the historical books of the Old Testament in 
order. Feel free to skim all genealogies and lists of names.

Memorization
Day

1 Psalm 27:1–2

Some alternative Scriptures we recommend for possible 
memorization and presentation this year: 1 Corinthians 13; 
Exodus 20:1–17 (or Deuteronomy 5:5c–21); Psalm 1; Psalm 
8; Psalm 15; Psalm 19; Psalm 23; Psalm 24; Psalm 90; Psalm 
91; Psalm 103; Psalm 121; Psalm 150; Isaiah 53; Matthew 
5:1–16; Matthew 6:1–18; Matthew 6:19–34; John 15:1–8; 
Hebrews 11:1–40; Hebrews 12:1–13; Revelation 21:1–22:6.

7 Men Who Rule From the Grave
Day

1 Preface & Chapter 1

To Discuss After You Read

1. How do men rule others?  by persuasion, and people 
venerate them and hold their teachings too highly 

2. What occurs when we disobey God’s law that tells us to 
have no other gods before him?  according to the au-
thor, “the irretrievable loss of everything—sanity, security, 
rationality, health, happiness, civility, civilization...Every 
adverse fortune of life in history for men and nations has 
come from ignoring that command.”(10)

3. Why is the modern idea that there are no absolutes so 
devastating?  1) it is self-refuting when it states abso-
lutely that there are no absolutes, 2) it claims absolutely 
that there is no God, 3) and we need absolutes to function

4. Why is Darwin significant?  he created a system that 
“has caused man to reinterpret his past, rethink his pres-
ent, and revise his anticipations for the future.” “...he holds 
a leading rank among those men who rule the world from 
the grave.” Darwin provided people with a way to hold a 
world view that excludes God. He lowered the view of man 
into people formed by random mistakes and mutations 
rather than created by God with design and purpose

©
20

21
 b

y 
So

nl
ig

ht
 C

ur
ric

ul
um

, L
td

. A
ll 

rig
ht

s 
re

se
rv

ed
.

20th Century World History | Parent Guide | Section Two | Week 1 |  5 



5. Define “natural selection,” the core concept of Darwin-
ism.  out of all creatures born in a species, only a few 
with superior capabilities will survive the limited resources 
available and will pass on their “genetic makeup” to their 
offspring; over time multiple small changes will produce 
new species; it is also called survival of the fittest

6. What issues arise with Darwin’s theory?  1) since all 
data comes from current data, his theory is unable to de-
fine or explain origins; 2) questions arise in how to define 
a species since no two animals are the same therefore the 
definition of a species comes from choices made by natu-
ralists; 3) the law of the jungle (or survival of the fittest) is 
not a law, if it were, only one being would remain—the 
strongest one—as the males are stronger, they would 
destroy the weaker females and thus destroy a species, or 
the strongest would destroy all the other species, or new 
laws need to be added; 4) the survival of the fittest is a 
circular argument as animals can die from other environ-
mental factors not dependent on strength

Timeline and Map Points

dd Charles Darwin (1809-1882)
dd On the Origin of Species by Means of Natural Selec-

tion published (1859)
 Tierra del Fuego Q; Chile W; Peru E (map 1)
 Grand Canary Island Q; St. Jago (Porto Praya) W (map 2)

Day

2 Chapter 2

To Discuss After You Read

1. At root, what is science?  empiricism: an observation 
of entities, a study of how entities interact, combined with 
controlled experimentation, and it makes recommenda-
tions on how to apply the observations in new inventions

2. What are the limitations of science?  “1) Science can-
not know the ultimate nature of things. 2) Science cannot 
know the origin of things. 3) Science cannot fathom 
past processes. 4) Science cannot predict the future with 
certainty. 5) Science cannot control all possible forces. 6) 
Science cannot know the reason ‘Why?’ 7) Science cannot 
say what ought to be.”

3. From where do we glean our moral values and deep 
understanding?  from God the creator of the universe

Day

3 Chapter 3

To Discuss After You Read

1. How does Darwin rule from the grave?  through 
Social Darwinism, and with his false ideas: 1) “the idea 
that the social structure is engineered and controlled by 
impersonal forces rather than by God.” 2) the incorrect 
belief “that society is moving upward from a mean past to 
an improving future.” 3) “...man, a human, is nothing more 
than a higher sort of animal.” 4) “...the idea that soul, spirit, 
and eternal life are but chemical actions of the brain.” 

Day

4 Chapter 4

Cultural Literacy

inchoate: partly formed.

Soviet Union: the Soviet Union existed from 1917/22-1991 
and consisted of 15 nations under one communist party. 
Russia was the largest nation and housed the ruling power 
and control. The Soviet Union stretched from the Baltic 
Sea to the Black Sea to the Pacific Ocean, and was the 
world’s largest country with over 100 distinct nationali-
ties within it. Millions died under its repressive control. It 
feel apart without a war because the communist model of 
economics didn’t work.

To Discuss After You Read

Karl Marx, the “father” of modern communism, believed in 
and taught a class consciousness. Forget individual achieve-
ment and individual responsibility; the (Darwinian) struggle 
for survival is a struggle between socio-economic classes.

1. What, according to Marx, is the difference between the 
bourgeoisie and the proletariat?  the bourgeoisie are 
the capitalists who own businesses and can hire laborers, 
the proletariat have no means of “production of their own, 
are reduced to selling their labor-power in order to live.”

2. Of the list the proposals Marx made to bring about 
communism, which do you agree with? 1) abolition 
of property ownership, 2) a progressive income tax, 
3) abolition of inheritance rights, 4) confiscation of 
property of rebels and emigrants, 5) a central bank 
with all credit rights, 6) centralization in the state of all 
communication and transportation, 7) state ownership 
of all factories and industries, 8) equal pay for all labor, 
9) forced equal distribution of people throughout 
the land, 10) free public education for all children  
answers will vary

3. Would you rather work for a single employer in a coun-
try (the State) or for a company that you could leave if 
you were unhappy?  answers will vary

4. What are the key tenants of communism?  1) atheistic 
in world view, 2) dialectical materialistic (all that exists 
is what can be seen; 3) the world is moving toward the 
pinnacle (which supposedly is communism), 4) economic 
determinism in which all property rights are evil and all 
property should belong to the state

5. Communism supposedly opposes a class structure. But, 
“Marx saw the true Communist as a person possessed 
with profound insight, a limitless vision for the future, 
a willingness to do anything to bring that future to 
pass, and a total loyalty to the Party.” (71) What did this 
belief bring about?  a “great contradiction,” a new 
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class—“The Communist Party instantly took to itself all 
possessions, all power, all ability to lead...(Marx) created a 
new, firmer, crueler class than any bourgeois society in the 
whole world.” (71); the Party became a god. 

6. Although communism has been responsible for mil-
lions of deaths and has left many people living in 
misery, why does Marxism continue “to be a powerful 
force in our time?”  it is a powerful force ideologically—
it has gripped the minds of youth; communist nations are 
powerful militarily; its teachings are exported around the 
world and bought by many intellectuals

Timeline and Map Points

dd Karl Marx 1818-1883
dd French Revolution (1789)
dd Russian Revolution (1917)
dd Das Kapital published (1867)
 Cuba R (map 1)
 Ethiopia E (map 2)
 Germany Q; Berlin W; Paris E; France R; Italy T; 

Zurich, Switzerland Y; Eastern Europe U;  Romania I 
(map 3)

 Soviet Union (modern-day Russia) Q; St. Petersburg W; 
China E; North Vietnam R; North Korea T (map 4)

Day

5 Chapter 5

To Discuss After You Read

1. How do people who hold to Marxism err in their think-
ing?  1) it offers poor economics—Marx preached that 
raw materials were the only important part of the cost of a 
finished product, instead, price is based on what people will 
pay; and Marx evaluated profits beyond reality; 2) it uses 
poor psychology—“the competent will not work extensive-
ly and dependably to support the incompetent.” Nor will 
the people support wicked leaders who live in luxury; 3) “it 
is bad futurism...The state is not withering away, and utopia 
is not coming to pass.”; 4) it has “pitiful theology”

2. What is liberation theology?  a “view that holds that 
Christ came into the world to be our economic libera-
tor;” it claims that holding any wealth is sin in the face of 
the world’s poverty, and pushes for the redistribution of 
wealth (a communist principle), and that capitalism is the 
wickedest system in the world

While Jesus commanded us to care for the widows and 
orphans, the Bible also commands us to leave an inheri-
tance to our children. And, God provided each family in 
Israel with a plot of land that he made provision for to 
remain within their family. Many of the biblical people 
were well-to-do and God promises in Deuteronomy that 
his blessings will come on his faithful people. Jesus came 
to save us from our sin, not as our economic liberator. 

Current Events

Do three reports; at least two of international concern.

Parents: How to “Teach” (or Learn!) Current Events

If your children are unfamiliar with key people, dates, 
events, and terms, read together! Browse through a  
current news magazine together; choose an appropriate-
looking article, then start reading. If it helps, read the article 
out loud. There should be no shame in this. If our children 
need our help, then we should give it to them. By helping 
them now, we reduce the need for us to help them later.

As you read, ask your children if they understand what 
the author is talking about. If you come across an uncom-
mon or unfamiliar term, explain it or look it up. Try to 
give your children whatever historical, cultural, and other 
background you can. In addition, talk about what appear 
to be parallel situations with which they might be familiar 
from their studies of history or other cultures.

This process may be rather slow at the start, but it will 
enable your children to understand what they would have 
otherwise never understood. It will give them a wealth of 
information they would otherwise know nothing about.

After you finish reading, have your children try to 
summarize what you just read. We have found that the 
best time to hold current event discussions is either over 
the dinner table or, for older students, during your daily 
student-teacher time.

We believe students need to learn that world affairs—mat-
ters of social, political, economic, and cultural concern—are 
appropriate for their interest: they should be informed about 
these matters, and they ought to be forming biblically-ap-
propriate opinions about them. As citizens of God’s Kingdom, 
they are called upon to be gracious (and, therefore, informed) 
ambassadors to the peoples and kingdoms of this world.

The “textbook” for your study of current events should 
be articles found in current newspapers and magazines.7

We believe you should be able to make three verbal 
reports per week on some matter of significant local, 
regional, national, or international concern that you have 
read about this week. You should recount the details of 
the story and understand what the authors are talking 
about. But you should also be able to state who the pro-
tagonists are and what makes each matter significant: why 
should we care. What are the potential effects of the mat-
ter turning out one way or another? What are the two (or 
more) sides arguing about (issues as well as side issues)?

We believe you should be able to add a statement about 
your own position on the issues of the day (how you 
would like to see the matter turn out) and you should be 
able to explain why you believe and feel as you do.

Note to Student or Parent: Though you may make 
these written assignments, it is not our expectation that 
you or your children will be required to write these reports. 
We have always simply required oral presentations … .  n

7. Many people wonder what magazines or newspapers we might sug-
gest that could provide a broader, more well-rounded perspective on 
current events than those to which they are currently subscribing. See In-
structor’s Guide Resources (Section Three in this guide) for a brief listing.
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7 Men Who Rule From the Grave
Day

6 Chapter 6

Cultural Literacy

sacerdotalism: related to priests or the priesthood.

To Discuss After You Read

1. What does religious liberalism believe?  “that human 
reason was totally dependable, and insisted that it was 
the Bible that could not be trusted.” “Revelation was 
doubted and then denied, and rationalism took its place.”

2. Restate the liberal argument.  sample: as evolved be-
ings, our minds grow more complex with greater under-
standing, we understand that God is love, and cannot be 
offended by sin, man must gain enlightenment; he holds 
a spark of divinity that merely needs to be fanned into 
flame, and as man evolves, he will do away with “war, 
hatred, famine, and the like.”

3. State the “five points of doctrine” of the fundamentalist 
movement.  1) the inerrancy of Scripture, 2) the deity 
of Christ, 3) the finished work of the cross, 4) salvation by 
grace alone, 5) the pre-millennial return of Christ

4. The author wonders if the European people “commit-
ted a form of social suicide” when they turned to lib-
eralism. “It is obvious that Europe, despite its vaunted 
intellectualism was unable to defend itself against the 
arguments and subversions of Nazism, Communism, 
fascism, the world of the occult, and other diseased 
ideas.” What do you think?  answers will vary

Timeline and Map Points

dd Julius Wellhausen (1844-1918)

Day

7 Chapter 7

Cultural Literacy

sacrosanct: considered to be to important to be  
interfered with.

milieu of thought: the physical or social setting in which 
something occurs or develops, the environment.

gauche: socially awkward.

Days 6–10
Date: _______ to _______

Week 2

Date: Day 6 Day 7 Day 8 Day 9 Day 10

Bible/Apologetics
How to Ruin Your  
Life By 30

pp. 26–31 pp. 32–36 pp. 36–40 pp. 40–45

Bible Reading Genesis 11–12 Genesis 13–14 Genesis 15–16 Genesis 17–18 Genesis 19

Memorization Psalm 27:3–4

History
7 Men Who Rule 
From the Grave

chap. 6
dd

chap. 7
d d 

chap. 8
d d 

chap. 9
d d 

chap. 10
d d 

Current Events Three reports this week.

Other Notes
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To Discuss After You Read

1. What is the significance of Einstein’s famous equation?  
“the explosive power within the nuclear components of any 
given mass is so great as to be beyond description.”

2. What unforeseen outcome came out of Einstein’s 
theory of relativity?  the theory of relativism, that 
states there is no absolutes—“of time and space, of good 
and evil, of knowledge, above all of value.”

3. What are the forms of moral relativism?  1) Biblical 
moralism, 2) consensus morality, 3) pragmatism, 4) hedo-
nism, 5) anarchy

4. The author states: “(The law of God) is the basis of civil 
law, without basis no nation can survive. It is certainly 
the law without which no nation can know the blessing 
of God.” (116) Do you agree?  answers will vary

Timeline and Map Points

dd Albert Einstein 1879-1955
 Munich O; Milan P (map 3)
 Hiroshima Y; Nagasaki U (map 4)

Day

8 Chapter 8

Cultural Literacy

etiology: the cause or reason for something, often tied to 
history or mythology.

nugatory: of no value or importance.

mesmerism: hypnotism.

phrenology: to study or feel the skull to determine one’s 
physiological attributes.

To Discuss After You Read

1. What tools did Freud use to control neurosis?  1) 
cocaine, 2) hypnotism, 3) the cathartic method or dealing 
with the trauma of the past, 4) free association

2. List some of the ideas that Freud is known for.  1) 
sexual mistreatment as a key to mental issues; 2) the Oe-
dipus complex or the attachment of a child to the parent 
of the opposite sex and the hostility toward the parent of 
the same sex; 3) the idea that the human personality can 
be defined by the id—the dark inner person, the ego—the 
person people meet, and the superego—a weak version 
of a conscience; 4) the life and death instincts; 5) the libi-
do—sex as “the driving force behind all human action;” 6) 
he considered religion as “mass delusion”; 7) the Freudian 
slip; 8) the idea that dreams should be interpreted; 9) that 
man is “entirely conditioned by the environment, the pres-
sures of life, the happy opportunities that come his way, 
and the purely human conditions in which he lives” (140)

Timeline and Map Points

dd Sigmund Freud (1856-1939)
 Austria {; Vienna } (map 3)

Day

9 Chapter 9

Cultural Literacy

nascent: having recently come into existence.

seminal: original, ground-breaking, influential.

teleological: relating to or involving the explanation of 
phenomena in terms of the purpose they serve rather 
than of the cause by which they arise. 

ontological: to deal with the nature of being; is the science 
of what is, of the kinds and structures of objects...It seeks 
the classification and explanation of entities. Ontology con-
cerns claims about the nature of being and existence.

Existentialism: a philosophical theory or approach which 
emphasizes the existence of the individual person as a 
free and responsible agent determining their own devel-
opment through acts of the will.

To Discuss After You Read

1. “How was it that liberalism, humanism, and the new 
fluid way of thinking was able to move so far so soon?” 
(154)  “These new ideas captured the American edu-
cational system.” John Dewey “redefined almost every-
thing—from the nature of truth to the responsibilities of the 
teacher and the capacity of the human personality.” (155) 

2. What does the author believe is the “essential battle 
of the world?” What do you think?  “the battle for the 
minds of men”; answers will vary

3. List some of Dewey’s beliefs.  1) he held his views in a 
fluid manner; 2) he did not believe in truth, 3) he preached 
experience, 4) he moved toward conclusions without 
facts, 5) to make the “student adept at participation in the 
democratic process as opposed to making him conver-
sant with ‘three R’s.’” 6) He sought to bring “social change,” 
7) he preached “The religion that must be fostered is the 
spiritual import of science and democracy.” From the 
book: “1) Final truth is illusory; 2) We must not think of 
truth but with meaning; 3) Truth is resident in experience; 
4) Teaching fundamentally depends upon experiment. 
5) The “idea of God” has meaning to those who believe. 
Religion, however, must be reformed to serve mankind.”

Timeline and Map Points

dd John Dewey (1859-1952)
 Vermont T; Pennsylvania Y; Michigan U; Illinois I; 

Chicago O; New York P; Mexico { (map 1)
 Turkey q (map 3)
 Tokyo I; Peking O; Nanking P (map 4)

©
2021 by Sonlight Curriculum

, Ltd. A
ll rights reserved.

10 | Week 2 | Section Two | Parent Guide | 20th Century World History



Day

10 Chapter 10

Cultural Literacy

Carthaginian peace: a brutal peace brought by totally 
crushing the enemy; comes from Rome’s conquering of

...was a chimerical: hoped for but illusory or impossible 
to achieve.

“Foreseeing this, Europe is already pulling itself into 
an international economic community”: In 1993, Europe 
formed the European Union. The independent nations 
agreed to a single currency, and economically governed 
body. They share a single passport and allow open borders 
between the member nations. 

To Discuss After You Read

In early 2021, the US national debt is $28 trillion.

1. What practices lead to the Great Depression?  people 
invested too heavily in the stock market; people bought too 
many things on installments; new radio programs allowed 
advertising and encouraged buying; people thought unlim-
ited prosperity was the future; the stock market collapsed 
due to being overfunded plus margin purchases

2. Explain the “standard view of economics.”  infla-
tion and depression inevitably moved in cycles, during 
depressions, people saved money and interest rates fell 
which made money available for industry, industry would 
expand which increased employment and improved 
the economy, interest rates would rise which lead to an 
economic downturn

3. What did Keynesian Economics proclaim?  “We owe it 
to ourselves”; the “economy lived in the shadow of col-
lapse”; “the major responsibility of government was to 
create full employment even if it had to borrow money and 
assume mounting debt to do so”; “the government has all 
the answers”; “the government is the final resource”; “the 
government is god” and it can create prosperity

 SPECIAL NOTE: Englishman John Maynard Keynes 
(1883–1946) recommends an increased money supply, 
decreased interest, and an unbalanced government budget, 
to conquer economic depression. Richard Deacon wrote a 
study about the “Cambridge Apostles,” a secret society of 
which both Keynes and his good friend (and homosexual 
lover) Lytton Strachey were members. Writes Deacon:

Keynes … was to become the man who has gone 
down in history as the most outstanding economist 
and architect of social progress of the past seventy 
years …. But it was his hostility to the puritan ethic, 
which stimulated and lay behind his economic theo-
ries—spend to create work, spend one’s way out of 
depression, stimulate growth. It was also his hatred 
of Puritanism which caused him in early life to devote 
rather more time to pursuing homosexual conquests 
than to economics.1

1. Richard Deacon, The Cambridge Apostles: A history of Cambridge Uni-
versity’s élite intellectual secret society (London: Robert Royce Ltd., 1985), 

Keynes wrote about his—and fellow “Apostles’”— 
moral views:

We entirely repudiated a personal liability on us to 
obey general rules. We claimed the right to judge 
every individual case on its merits, and the wisdom 
to do so successfully. This was a very important part 
of our faith, violently and aggressively held, and for 
the outer world it was our most obvious and danger-
ous characteristic. We repudiated entirely customary 
morals, conventions and traditional wisdom. We 
were, that is to say, in the strict sense of the term, im-
moralists …. We recognized no moral obligation on 
us, no inner sanction, to conform or obey.2

In other words, as Ian Hodge points out, Keynes was 
deliberately perverse; he was a man who, as Romans 
1:18–23 tells us, did not merely fail to know, but actively 
suppressed the truth in unrighteousness, and who did so 
for the sake of unrighteousness.

The immoral perspective that informed Keynes’ personal 
life played a key role in his public policy suggestions as well.

Psalm 37:21a says, “The wicked borrow and do not 
repay.” But if the ultimate purpose of Keynesian econom-
ics is to achieve full employment and maintain prosperity, 
then we are stuck with the following difficulty—especially 
today after half a century of Keynesian economics:

How can the government repay 100% of its debt 
without drastically shrinking the money supply when 
it buys back the central bank’s bonds? Since mone-
tary inflation and then price inflation came when the 
central bank bought the bonds, monetary deflation 
and then price deflation will come when the govern-
ment buys them back (retires them). If the debt is re-
paid, the nation goes into a deflationary depression 
…. So the now-monetized government debt is never 
scheduled to be repaid.3

Why was Keynes’ work so popular? Hodge suggests,

It is not Keynes’ logic or clarity, which motivated econ-
omists to join the “Keynesian revolution,” since The 
General Theory is neither logical nor clear …. [Rather, 
it had to do with the fact that] the “old ways” were be-
ing abandoned in the 1940’s; young economists had 
an opportunity to rebuild their world …. Economist 
Harry Johnson once described the coming of the 
Keynesian revolution … as a five-step process …. 
Johnson’s third point is most relevant to my discussion 
… : “The new theory had to … be so difficult to un-
derstand that senior academic colleagues would find 
it neither easy nor worthwhile to study, so that they 
would waste their efforts on peripheral theoretical 
issues, and so offer themselves as easy marks for criti-
cism and dismissal by their younger … colleagues.” …
 It was this sense of overthrowing one’s elders almost 
overnight, which motivated the younger men. They 
mastered—or pretended to master—the deliberately 

p. 64, cited by Gary North in his Introduction to Ian Hodge, Baptized Infla-
tion: A Critique of “Christian” Keynesianism (Tyler, TX: Institute for Christian 
Economics, 1986), p. xii.

2. The Collected Writings of John Maynard Keynes, X, 446, quoted in Rob-
ert Skidelsky, John Maynard Keynes, Volume 1, Hopes Betrayed, 1883–1920 
(London: Macmillan, 1983), pp. 142–143, cited by Hodge in op. cit., pp. 
20–21.

3. Hodge, op. cit., pp. 3–4.
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complex definitions and formulas in Keynes’ General 
Theory, and they rewrote economics to conform to 
his primary proposal, which was simple enough: the 
State can spend an economy into prosperity by tax-
ing and spending and (ultimately) by printing mon-
ey. It was the age-old hope of “stones into bread.” … 
It fitted neatly into the plans of the politicians in 
almost every nation in the late 1930’s.4

One last interesting footnote about Keynes and  
his theories.

Keynes admitted—indeed, bragged—that his eco-
nomic theories work far better in a system of total 
State planning than under a free market … . [In] 
the Preface to the German language edition of The 
General Theory, which was published in 1936 in Nazi 
Germany, Keynes frankly admitted:
 The theory of aggregate production, which is the 
point of the following book, nevertheless can be 
much easier adapted to the conditions of a totalitar-
ian state [eines totalen Staates] than the theory of 
production and distribution of a given production 
put forth under conditions of free competition and a 
large degree of laissez-faire.5

Note: On April 21, John Maynard Keynes, the economist 
who predicted WWII, dies. One of his recommendations 
has become the reason many national governments now 
continually run unbalanced budgets. He advocated that 
it is the government’s primary job to provide full employ-
ment for all citizens. 

4. Ibid., pp. 24–26.

5. Ibid., p. 34; Keynes quote translated by Dr. James J. Martin in Rampart 
Journal of Individualist Thought, III (Spring 1967), pp. 39, 41 and available 
in the 1973 edition of Keynes’ Collected Writings, Vol. VII, p. xxvi.

Timeline and Map Points

dd John Maynard Keynes (1883-1946)
dd Communism controls Russia (1918)
dd Great Depression begins (1929)
 Spain w; Carthage e (map 3)
 India { (map 4)  n
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7 Men Who Rule From the Grave
Day

11 Chapter 11

Cultural Literacy

irenic: to aim for peace.

comity: courtesy and considerate behavior toward others.

To Discuss After You Read

1. What did Soren Kierkegaard give the world?  
existentialism and neoorthodoxy; diffusion and con-
tradiction; “Thinking moved from the rational to the 
irrational; reason gave way to feeling.” “The refusal to 
belong to any school of thought, the repudiation of the 

adequacy of anybody of beliefs whatever, and especially 
of systems,and a marked dissatisfaction with traditional 
philosophy as superficial, academic, and remote from 
life—that is the heart of existentialism.” Do whatever feels 
right to you. In neoorthodoxy, the Christian terms were 
given new meanings—meanings different than what the 
Bible teaches—“Salvation becomes experience-oriented, 
theology becomes contextual, and ultimate truth be-
comes contradictory.” 

Timeline and Map Points

dd Soren Kierkegaard (1813-1855)
 Copenhagen r; Denmark t (map 3)

Days 11–15
Date: _______ to _______

Week 3

Date: Day 11 Day 12 Day 13 Day 14 Day 15

Bible/Apologetics
How to Ruin Your  
Life By 30

pp. 45–49 pp. 50–55 pp. 55–59 pp. 60–63

Bible Reading Genesis 20–21 Genesis 22–23 Genesis 24 Genesis 25 Genesis 26

Memorization Psalm 27:5–6

History
7 Men Who Rule 
From the Grave

chap. 11
d d 

chap. 12

Advanced Placement 
World History: Modern

Topic 7.1 
Shifting Power 
(pp. 451–458) 

*skip “Think as a 
Historian” 

d d  

N

Topic 7.2 
Causes of  

World War I 
(pp. 461–466)

d d 

World War I chaps. 1–10

Current Events Three reports this week.

Other Notes
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Day

12 Chapter 12

Cultural Literacy

sentience: the capacity to feel, perceive or experience 

prurience: feeling morbid sexual desire or a propensity to 
lewdness. carnality, lasciviousness.

To Discuss After You Read

1. Why do the various men rule from the grave?  they 
“certainly do not do so because they present great truths, 
impeccable arguments, or unfalsifiable syllogisms. 
Rather...they gave people an excuse to be what they truly 
are.” And “...they perceived and responded to the current 
forces of their history.” No one speaks out against them—
“History teaches us that a single strong voice for God in a 
leaderless generation can be effective.”

2. What does the author recommend we do?  be edu-
cated, write rebuttals, speak up, be sober and vigilant, 
repent of wrong theology and behavior, “Make big plans, 
aim high and hope and work, remembering that a noble, 
logical diagram, once recorded, will never die, but long af-
ter we are gone will be a living thing, asserting itself with 
growing intensity.” And be aware that Christ will return in 
power and authority. 

Advanced Placement World History: Modern

Because we study World History in a separate program, 
we use only a portion of AP World History that covers the 
20th Century. 

We include significant events to add to your timeline, 
and map points to aid in understanding where the events 
listed occur. 

On the days we schedule AP World History, we schedule 
a section of a chapter per day. Each section begins with a 
key question that the section seeks to answer. We re-type 
the question in the notes and provide a sample answer. 
We also provide answers to the multiple-choice questions 
at the end of each section.  

Although we recommend students take the AP exams 
(they are a possible way to earn college credit), to shorten 
the length of this Guide, we do not provide sample Short-
Answer Questions, or Think As a Historian sample answers. 
If your students plan to take the AP exam, please ask your 
students to write practice answers. 

Event and Trend Outline

We have yet to find the perfect book to teach 20th cen-
tury world history. Each book has its own peculiar advan-
tages and disadvantages.

The primary disadvantage to most books we’ve seen 
is that they get you so entangled in the details that you 
may never get the “big picture.” What’s happening on the 
macro scale?

So once a decade, rather than hitting the daily events or 
even the events of a particular year, we want to outline the 
bigger events and trends you should be watching develop 
over the course of that decade and, potentially, into the 
decade(s) that follow.

If you want to study this course primarily for an over-
view, we encourage you to concentrate on the events and 
trends listed here, and on the articles we have marked 
with a  in the main section.

We should note, too: the notes tend to highlight items 
of interest to the United States and to Americans. There-
fore, you will find few references, say, to the trends in 
other countries: apartheid, say, in South Africa, or civil 
wars that kill large numbers of people in other countries 
but go largely unnoticed in the United States.

Prime Events and Trends for 1900–1909

Emotional Description for the Decade (from a U.S. 
perspective): A decade of hope. The U.S. is beginning 
to flex its muscles on the international stage and its 
achievements in Panama (completion of the Canal), on 
land (Henry Ford’s automobile), and in the air (the Wright 
brothers’ airplane)—not to mention the rapid spread of 
“American” inventions like Edison’s light bulb and motion 
pictures—give it great influence worldwide.

1898–July 1902: Spanish-American War leads to U.S.-
Filipino War—American soldiers, originally viewed as sav-
iors by the Filipinos, are soon called upon to crush Filipino 
aspirations for independence. 4,200 U.S. soldiers, 20,000 
Filipino soldiers, and 200,000 Filipino civilians die before 
the Philippines is subjected to U.S. control.

1899–1902: Boer War—Establishes a new low standard 
for treatment of civilians in Western warfare.

1900: Chinese “Boxer Rebellion”—Chinese national-
ists—called “boxers” because they used martial arts and 
calisthenics rituals—seek to destroy Western encroach-
ment into their society; they especially attack Christian 
missionaries.

1900–1920s and beyond: Huge Advances in Travel—
First there is powered flight of a lighter-than-air vehicle 
(the Zeppelin dirigible; 1900), then of a heavier-than-air 
vehicle (the Wright brothers’ airplane; 1903). The auto-
mobile becomes a vehicle for “everyone” (Ford introduces 
the Model A in 1903 and the Model T in 1908); meanwhile, 
automobile speed records keep rising, with 120 mph 
speeds reached in 1908. Railroads become faster with a 
16-hour New York-to-Chicago run in 1902. The use of oil
in shipping extends the speed and range of naval vessels
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and leads to ever-larger designs.

1900–1921: Irish Republicans seek independence from 
England—and eventually acquire Free State status (minus 
the six Northern counties).

1900–1960s: Huge advances in centralization of power 
in social structures—most especially in governments 
and businesses—around the world.

1901: First experimental radio broadcast.

1903–1918: German and British maneuvering for con-
trol of Middle Eastern oil and supremacy on the seas 
leads to World War I.

1904–1905: Russia and Japan maneuvering for control 
of the Far East. Japan keeps defeating Russian forces.

1904–1914: Panama Canal is built.

1905–1918: Russian Czar loses power and Bolsheviks 
take over.

1907–1945: Eugenics movement gains acceptance, 
then the backing of the international scientific and 
legal communities … leading to forced sterilizations in 
the United States and, eventually, mass extermination (in 
Germany) of those considered “genetically unfit” or of the 
wrong class.

Day

13
Topic 7.1 Shifting Power (pp. 453–458) 
skip “Think as a Historian” N

Essential Question

Q: How did internal and external factors contribute to 
change in various states after 1900?

A: revolutionaries cast off authoritarian governments and 
formed their own “political philosophies and practices”

Notes and Comments

“The communists believed that workers eventually 
should own the means of production and that collective 
ownership would lead to collective prosperity and a just 
society.” (454)

While the idea is that “workers eventually should own 
the means of production” in reality, the State attempted 
to own farms, businesses, energy production and more. 
Unfortunately, the State has been ineffective at running 
businesses well. 

Communism is an atheistic system that believes that 
no one should hold private property but that all property 
should be held communally. This differs from the Bibli-
cal teaching that Western society was built on. The Bible 
states that we should not covet (or desire) nor steal what 
someone else owns. God’s laws protected the people’s 
property rights. He also commands believers to pass on 
an inheritance to their children. And, it is out of our wealth 
that we are commanded to give charitably. None of these 
ideas match the ideas of communism. 

Communism also holds to collective ownership as an 
effective means of production. The investors who funded 
the Pilgrims’ journey in 1620 required them to hold all land 
and homes in common. They discovered that people do 
not work hard for a collective good. After three years, they 
“Having tried what Bradford called the “common course 
and condition”—the communal stewardship of the land 
demanded of them by their investors—Bradford reports 
that the community was afflicted by an unwillingness to 
work, by confusion and discontent, by a loss of mutual 
respect, and by a prevailing sense of slavery and injus-
tice. And this among “godly and sober men.” In short, the 
experiment was a failure that was endangering the health 
of the colony.” (How Private Property Saved the Pilgrims by 
Tom Bethell) People who work hard don’t want to work for 
people they believe are slacking. Once the colony allowed 
people to own their own land and work for their good, the 
colony prospered. Communist nations that attempted col-
lective farming discovered that famine followed.

Communism also holds to Central planning or the idea 
that people in government can successfully tell busi-
nesses, farmers, and fishermen what to produce when. 
In Lenin’s Tomb by David Remnick, he provides multiple 
examples of the inefficiencies of such a system. One minor 
example is of the government commanding fishermen 
to gather salmon after the salmon had left. High levels of 
inefficiency and waste exist in a centrally planned econo-
my (in the US compare the government-owned U.S. Post 
Office and its service to privately held FedEx.) Consumers 
lack choices in what they can buy. In the former Soviet 
Union, many grocery stores lacked variety and shortages 
were common. 

Communism seeks to eliminate “unfair gaps in incomes.” 
While this sounds quite honorable, people with greater re-
sponsibility should earn more than people who carry less 
weight. Doctors with their eight years of higher education 
and their responsibility for human life should earn more 
than one who assembles hamburgers. On a practical side, 
unless investors believe they will earn a profit, they won’t 
invest. New endeavors need investors. In addition, under 
communism, the people in power do become rich (so eq-
uity is an illusion). For example, in 2020, Russia’s president, 
Putin is believed to have a net worth of $200 billion. Fidel 
Castro who ruled communist Cuba had a net worth of 
$900 million when he died in 2016. 

Communism promises provision of life’s necessities. In 
the former Soviet Union, the grocery shelves were often 
empty of food. During times of famine at least 5 million 
people starved to death. 

Russian Czar Nicholas II tries to appease the strikers, but 
his suggestions do not succeed. He proposes liberty for 
peasants, increased press rights, and increased religious 
freedom, but he refuses to consider the idea of a constitu-
tional assembly.
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 As workers march in St. Petersburg for improved 
working conditions, the Czar’s troops fire on the marchers. 
Bloody Sunday leaves 105 dead.

On October 30, 1905, the Czar signs over new consti-
tutional rights to his people, ending the last autocratic 
government in Europe.

On August 8, 1905, U.S. President Roosevelt moder-
ates a meeting between Russian and Japanese leaders. 
The countries meet because Russia seeks the end of the 
war due to massive loss of lives and arms, and Japan is 
bankrupt. Talks cover use of the Russian-built Manchurian 
railroad, Russian fishing rights, and sovereignty over Korea 
and Manchuria. The two countries eventually agree to a 
set of terms memorialized in the Treaty of Portsmouth: 
Russia leaves Manchuria and loses its only ice-free Pacific 
harbor, while Japan gains free reign in Korea and addi-
tional fishing rights.

 Note: Although not mentioned in your book, on June 
30, 1906, President Roosevelt signs the Food and Drug 
Act. I believe you need to pay attention to this “foot in the 
door” of the federal government into our private affairs. 
As Thomas Szasz demonstrates in his fascinating book 
Our Right to Drugs: The Case for a Free Market (Syracuse, 
NY: Syracuse University Press, 1992), the Food and Drugs 
Act of 1906 opened the door to the situation in which we 
find ourselves today, where you are unable to purchase 
eyeglasses without a doctor’s prescription, even though a 
technician should be able to set you up with a very good 
pair. If you are prone to certain kinds of infections and 
know that a particular antibiotic will cure you, you’re not 
permitted to purchase the drug without your doctor’s 
permission in the form of a prescription. If one member of 
your family has received a doctor’s prescription for some 
medication, and then another member of your family con-
tracts the same illness, it is a federal crime for the second 
person to use any portion of the first person’s medication. 
The second person must get his or her own prescription 
from the doctor. And so forth.

The initial aim of prescription laws [enacted in the 
1940s] was to protect uninformed patients from 
using powerful (“dangerous”) drugs. The laws were 
not intended to protect the drug user from his own 
desire to use a particular drug (opiates becoming the 
first exceptions). Thus, until the 1940s, lay persons 
could obtain most prescription drugs (except opi-
ates) without a prescription; and pharmacists and 
physicians, who had unlimited access to prescription 
drugs, could use such drugs to medicate themselves 
as they saw fit … . Yet we now view a physician who 
prescribes a controlled substance for his own person-
al use not as an educated person exercising autono-
mous choice, but as a hapless victim of the disease of 
drug abuse—and as a criminal, to boot … . 1

Note the proclaimed purpose of the original 1906 legis-
lation. It is meant to prohibit “the misbranding or adultera-
tion of all foods and drugs manufactured in or shipped 

1. Szasz, op. cit., pp. 42–43.

within the United States.” So what happened between 
then and now? Szasz summarizes the progression:

In 1914, trading in and using drugs was a right. In 
1915, limited federal drug controls were a constitu-
tionally questionable tax revenue measure. By 1921, 
the federal government had gained not only com-
plete control over so-called dangerous drugs, but 
also a quasi-papal immunity to legal challenge of its 
authority … . 
 In retelling this tale, it is impossible to overem-
phasize that, although initially the drug laws were 
intended to protect people from being “abused” by 
drugs others wanted to sell them [under false pretens-
es], this aim was soon replaced by that of protecting 
them from “abusing” drugs they wanted to buy. The 
government thus succeeded in depriving us not only 
of our basic right to ingest whatever we choose, but 
also of our right to grow, manufacture, sell, and buy 
agricultural products used by man since antiquity.2

 The following hypothetical scenario illustrates 
[the distinction I wish to draw here—between the 
government’s using force against others to protect 
us from being harmed by them, and its using force 
against us to protect us from harming ourselves]. 
Suppose that in 1907 a dairy farmer discovered that 
one of his cows had tuberculosis. In compliance 
with the Food and Drugs Act, he would have been 
forbidden to sell its milk or meat; however, there was 
nothing in the law to prevent him from drinking the 
milk or eating the meat. Change the date from 1907 
to 1987, replace the milk with marijuana, and the 
farmer becomes a criminal for the mere possession 
of the targeted substance … . 
 Lysander Spooner’s Vices Are Not Crimes, … rests 
on his using the words vice and crime in their lit-
eral senses. “Vices,” he declared, “are those acts by 
which a man harms himself or his property. Crimes 
are those acts by which one man harms the person 
or property of another.” However, nothing is easier 
than interchanging these terms metaphorically in 
order to persuade people that such figures of speech 
represent truth, and to create social policy based on 
and justified by such officially sanctioned falsehoods. 
Thus, in 1906 it was illegal to operate a lottery, but it 
was legal to sell and buy heroin; today it is the other 
way around. Formerly, gambling was considered to 
be both a vice and a crime; now, operating a lottery 
is considered to be a public service (indeed, it is a 
state monopoly, like the postal service), and playing 
the lottery is regarded as neither a vice nor a crime. 
(It is regarded as a disease only if the player loses 
too much money; then he suffers from “pathological 
gambling.”) My point is simply that neither participat-
ing in the drug trade nor using drugs (legal or illegal)
need be interpreted as constituting vice, crime, or 
disease.3

Let us look further at part of the “definitions” section of 
the Food and Drug Act of 1906:

[F]or the purposes of this Act an article shall also be 
deemed misbranded: … if the package fails to bear a 
statement on the label of the quantity or proportion 
of any alcohol, morphine, opium, cocaine, heroin, 
alpha or beta eucaine, chloroform, cannabis, chloral 

2. Szasz, op. cit., pp. 41, 42.

3. Szasz, op. cit., pp. 42–43, 44.
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hydrate, or acetanilide.4

As Szasz notes, “It is implicit in this sentence that, back 
then, Congress took for granted the legality of a free 
market in drugs, including cannabis [marijuana], cocaine, 
heroin, and morphine.” 5

And in the particular case of heroin? When it was devel-
oped by the Bayer company (yes, the company known for 
Bayer Aspirin) laboratories in the late 1890s, “[s]cientists 
had been looking for some time for a non-addictive sub-
stitute for morphine, then widely used as a painkiller and 
in the treatment of respiratory diseases. If diacetylmor-
phine could be shown to be such a product, Bayer—and 
[the head of Bayer’s pharmacological laboratory, Heinrich] 
Dreser—would hit the jackpot … . Tuberculosis and pneu-
monia were then the leading causes of death, and even 
routine coughs and colds could be severely incapacitating. 
Heroin, which both depresses respiration and, as a seda-
tive, gives a restorative night’s sleep, seemed a godsend.” 6

Rather than laughable, then, heroin as a cough-
suppressant is exactly the purpose for which the drug 
was developed. Indeed, “In 1906, the American Medical 
Association approved heroin for medical use, though 
with strong reservations about a ‘habit’ that was ‘readily 
formed.’ … In Britain, the medical use of heroin continues 
to this day, accounting for 95 percent of the world’s legal 
heroin consumption.” 7

In 1910, Nicaragua is involved in civil war. The U.S. does 
not get involved. U.S. Rear Admiral Kimball says that “No 
protection will be extended to any so-called American 
interests, which as a matter of fact have no existence in law 
or in right.” Despite rather consistent failure on the part of 
the U.S. federal government to refuse to “protect American 
interests” in other countries, the fact is, Kimball is correct: 
there is no constitutional justification for the United States 
military to get involved in other countries’ internal affairs, 
even when legal, political, or social changes in other 
countries may affect the rights of Americans (or American 
companies) who own property in those other countries. 

 Note: In August 1921, Russia’s Vladimir Lenin reluc-
tantly accepts food aid for more than 18 million starving 
Russians. In The Black Book of Communism, the authors 
note that, “A terrible famine devastated the Volga region 
as a result of the civil war and Bolshevik policies in the 
countryside. In 1921 and 1922 the famine led to the death 
of around 5 million people; the first victims were almost 
invariably children.” 8 The authors also write, “Lenin was 
forced to accept aid from abroad, and trains filled with 
[foodstuffs] came in from the Red Cross, the Nansen Com-

4. Ibid., p. 38.

5. Ibid.

6. From https://www.fda.gov/RegulatoryInformation/ 
LawsEnforcedbyFDA/ucm148690.htm (accessed 3 May 2017).

7. Ibid.

8. Stéphane Courtois, Nicolas Werth, et al., The Black Book of Communism 
(Cambridge, MA: HarvardUniversity Press, 1999), third photoplate page 
between pp. 202 and 203.

mittee, and the American Relief Administration. Russian 
intellectuals who helped arrange the aid were subse-
quently arrested and sentenced to death on Lenin’s orders.”

* * *

Now is as good a time as any to address the issue of 
Communist atrocities. We hear about Hitler’s grotesque 
campaign against the Jews. We rarely hear about the 
atrocities committed by the Soviets against the Russian 
peoples.

Here are some background details of the famine of 1921:

One of the main priorities of the [Bolshevik] regime 
in the spring of 1921 was to revive industrial produc-
tion, which had fallen to 10 percent of what it had 
been in 1913 … . At the end of 1920 Georgy Pyatakov 
… had been appointed head of the Central Directory 
of the Coal Industry. Within a year he increased coal 
production fivefold by means of a policy of unremit-
ting exploitation and intimidation … . [A]ny absen-
teeism was equated with an act of sabotage and 
punished with expulsion to a camp or even a death 
sentence … . Work hours were increased, particularly 
on Sundays, and Pyatakov effectively blackmailed the 
workers into increasing productivity by threatening 
the confiscation of ration cards. These measures were 
taken at a time when the workers received between 
one-third and one-half of the bread ration they 
needed to survive; often at the end of the day they 
had to lend their boots to comrades who were taking 
over the next shift. The directory acknowledged that 
absenteeism among the workforce was due in part to 
epidemics, “permanent hunger,” and “a total absence 
of clothes, trousers, and shoes.” To reduce the number 
of mouths to feed when the threat of famine was at 
its height, Pyatakov on 24 June 1921 ordered the ex-
pulsion from the mining villages of everyone who did 
not work in the mines. Ration cards were confiscated 
from family members of miners. Rationing was also 
calculated strictly in accordance with the production 
of individual miners, thus introducing a rudimentary 
form of productivity-related pay.
 Such practices went directly against the ideas of 
equality of treatment that many workers, deceived 
by Bolshevik rhetoric, still cherished … . 
 Among the other top-priority operations for the 
Bolshevik regime in the spring of 1921 was the “pacifi-
cation” of all the regions that were in the hands of the 
peasants. On 27 April 1921 the Politburo appointed 
General Tukhachevsky to lead “operations to liquidate 
the Antonov elements in Tambov Province.” With 
nearly 100,000 men at his disposal, including many 
special Cheka detachments, and equipped with air-
planes and heavy artillery, Tukhachevsky waged war 
on the Antonov units with extraordinary violence … . 
[H]e took hostages on an enormous scale, carried out 
executions, set up death camps where prisoners were 
gassed, and deported entire villages suspected of as-
sisting or collaborating with the so-called bandits … . 
 By July 1921, the military authorities and the Che-
ka had set up seven concentration camps. According 
to information that even now is incomplete., at least 
50,000 people were interned in the camps, for the 
most part women, children, and the elderly, as well 
as hostages and members of the families of desert-
ers. The conditions in these camps were intolerable: 
typhus and cholera were endemic, and the half-na-
ked prisoners lacked even basic requirements. A fam-
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ine began in the summer of 1921, and by the autumn 
the mortality rate had climbed to 15–20 percent 
a month. The peasant [anti-Bolshevik] movement, 
which in February had numbered some 40,000, was 
reduced to 1,000 by the beginning of September … . 
 “This year the grain harvest will be lower than the 
average for the last decade”: these were the … terms 
in which [the Communist Party newspaper] Pravda 
[“Truth,” “Justice”], in a short article on the back page 
on 2 July 1921, had first mentioned the existence of a 
“feeding problem on the agricultural front.” In an “Ap-
peal to All the Citizens of Soviet Russia” published in 
Pravda on 12 July 1921, Mikhail Kalinin, president of 
the Central Executive Committee of Soviets, admitted 
that “in numerous districts, the drought this year has 
destroyed the harvest.” …
 In a long enumeration of the causes of this “calam-
ity,” whose real nature no one yet dared mention, 
one major factor was lacking: the [Bolshevik govern-
ment’s] requisitioning policy that for years had been 
such a drain on the resources of the already fragile 
agricultural system … . 
 Despite the bad harvest of 1920, 10 million pudy 
had been requisitioned that year. All grain stocks, 
even the seed for the future harvest, had been 
seized. Numerous peasants had had virtually nothing 
to eat since January 1921. The mortality rate had im-
mediately increased in February. In the space of two 
to three months, riots and revolts against the regime 
had effectively stopped in the province of Samara. 
“Today,” [I. N.] Vavilin [the representative for the Sa-
mara region to the People’s Commissariat of Food] 
explained, “there are no more revolts. We see new 
phenomena instead: crowds of thousands of starving 
people gather around the Executive Committee or 
the Party headquarters of the Soviet to wait, for days 
and days, for the miraculous appearance of the food 
they need. It is impossible to chase this crowd away, 
and every day more of them die. They are dropping 
like flies … I think there must be at least 900,000 
starving people in this province.” …
 In June 1921, the agronomists, economists, and 
university lecturers who belonged to the Moscow 
Agricultural Society established a Social Committee 
for the Fight against Famine … . In mid-July, with the 
help of [Maksim] Gorky, who was highly influential 
among Party leaders, a delegation from the commit-
tee obtained an audience with Lev Kamenev after 
Lenin had refused to see them … . 
 Finally the committee members convinced some 
Party leaders of their usefulness. As internationally 
prominent scientists and writers, they were well 
known abroad, and many of them had taken an ac-
tive part in aid for the victims of the famine of 1891. 
Moreover, they had numerous contacts with other 
intellectuals the world over, and seemed to be guar-
antors that the food would reach its intended desti-
nation, in the event that the appeal was successful. 
They were prepared to allow their names to be used, 
provided that some sort of official status was granted 
to the Committee for Aid to the Hungry.
 On 21 July 1921 the Bolshevik government re-
luctantly legalized the committee, naming it the 
All-Russian Committee for Aid to the Starving. It was 
immediately given the emblem of the Red Cross and 
was permitted to collect food, medicine, and animal 
feed both in Russia and abroad and to share it out 
among the needy … . One of the committee’s first ac-
tions was to establish contact with the Patriarch Tik-
hon, head of the Orthodox Church, who immediately 

set up an All-Russian Ecclesiastical Committee for Aid 
to the Hungry … . 
 Having obtained the assistance of the church, the 
All-Russian Committee for Aid to the Starving con-
tacted various international organizations, including 
the Red Cross, the Quakers, and the American Relief 
Association (ARA), presided over by Herbert Hoover; 
all responded positively. Even so, cooperation be-
tween the committee and the regime lasted only 
five weeks; on 27 August 1921 the committee was 
dissolved, six days after the government had signed 
an agreement with a representative of the ARA. For 
Lenin, now that the Americans were sending the first 
cargoes of food, the committee had served its pur-
pose … . Lenin wrote:

 I propose to dissolve the Committee immediately … Pro-
kopovich is to be arrested for seditious behavior and kept 
in prison for three months … The other Committee mem-
bers are to be exiled from Moscow immediately, sent to 
the chief cities of different regions, cut off if possible from 
all means of communication, including railways, and kept 
under close surveillance. Tomorrow we will release a brief 
governmental communiqué saying that the Committee 
has been dissolved because it refused to work. Instruct 
all newspapers to begin insulting these people, and heap 
opprobrium upon them, accusing them of being closet 
White Guard supporters and bourgeois do-gooders who 
are much keener to travel abroad than to help at home. 
In general, make them look ridiculous and mock them at 
least once a week for the next two months.9

Notes: On April 16, Germany and Russia establish a 
treaty in which Germany becomes the first nation to 
recognize the Soviet government in Russia. Both govern-
ments agree to cancel all war debts, renounce any new 
claims, and Germany receives good trade agreements.

Japan formally annexes Korea. The Koreans rebel to  
no avail.

Five-year-old Emperor Pu-Yi virtually ends the Manchu 
dynasty when he grants a constitution and a Cabinet 
devoid of nobles. Some hope that this action might avoid 
revolution in China, but many believe the action is too 
little too late.

Sun Yat-Sen’s party, the Kuomintang, seeks to overthrow 
the Manchu government of China and replace it with a 
national republican state and land redistribution reform.

China experiences civil war; General Wu controls north-
ern China; Sun Yat-sen controls the Republic of China in 
the south.

Note: In 1912, Turkey cedes Libya to Italy. Italy must 
remove its forces from the Aegean Sea. Turkish troops also 
continue to experience defeat at the hands of the Balkan 
League. Albanians seek an Albanian state. Russia seeks a 
port for shipment.

In Mexico, rebels seek to oust Porfirio Diaz, self-pro-
claimed president who has ruled for 30 years. Rebels seek 
land redistribution in behalf of the 97 percent of families 
who own no land. Pancho Villa and Emiliano Zapata an-
swer the call to arms.

9. Op. cit., 115–116, 118, 119–120, 121–123.
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Notes: Revolutions continue in Europe in 1923:

 On June 9, the Bulgarian army overthrows the Cabi-
net. The new Revolutionary Party has members from 
all opposition parties except the Communist party.

 On September 13, the Spanish military overthrows 
the Parliament and suspends the constitution.

On July 24, Greece and Turkey sign a treaty to end war. 
In the same way that no one discusses the Armenian Holo-
caust, no one discusses the similar bloodshed of Greeks  
in Turkish territories.“Before the first World War, an esti-
mated five million ethnic Greeks and Armenians lived 
throughout the territories that constitute modern-day 
Turkey. By 1923, at least 2.5 million had been massacred, 
with the rest fleeing for their lives to Greece and the then-
USSR, or had been converted to Islam by force.” 10 For more 
information, use your favorite search engine to look up 
the phrase, “Greek genocide.” 

American President Warren Harding dies unexpectedly. 
Vice President Calvin Coolidge is sworn in as the new 
president.

In an undeclared war in 1937, the Japanese army 
conquers a wide swath of land from Tientsin to Peking 
[Beijing] in China when it spreads from Manchuria.

Multiple Choice Answers (p. 458)

1. D, 2. B, 3. C

Timeline and Map Points

dd Crimean War (1853-1856)
dd Russo-Japanese War (1904-1905)
dd Communists control Russia (1917)
dd China becomes a republic (1911)
dd China becomes a communist nation (1949)
dd Ottoman Empire dismantled (1918)
dd Ataturk forms the Republic of Turkey (1923)
dd Mexican Revolution (1911)
dd Bloody Sunday (1905)
dd Russia and Japan agree to a treaty (1905)
 St. Petersburg, Russia Q; Odessa, Ukraine W; Japan E; 

Korea R; Manchuria T; China Y (map 1)
 Ottoman Empire (region) Q (map 2)
 Anatolia (modern-day Turkey) Q (map 3)
 Mexico Q (map 4)

10. http://www.fact-index.com/h/he/hellenic_holocaust.html accessed 
May 2009.

Day

14 Topic 7.2 Causes of World War I (pp. 461–466)

Essential Question

Q: What were the causes and consequences of World War I?
A: causes—MAIN: militarism, alliances, imperialism, nation-

alism; the desire to expand empires, the competition for 
raw materials, and the high production of arms; the as-
sassination of the heir to the Austrian-Hungarian throne, 
and the call to the Serbian government to stop all anti-
Austrian agitation; consequences—ended monarchies, 
redrew the maps of Europe and the Middle East; moved 
toward the end of colonization, disrupted the economics 
of European nations, allowed the “rise of communism and 
fascism, colonial revolts, and genocide,” shifted power 
from Europe to the United States, created a angry German 
people, encouraged authoritarian regimes and laid the 
groundwork for the next Great War

To Discuss After You Read

Nauticus, the German yearbook on naval forces, reports 
more nations are building more naval ships. Germany 
builds an unknown quantity of submarines, increases 
spending on arms, and intends to increase its military 
from 120,000 to 660,000 men. 

As fighting increases to their south and east, Germany, 
Austria-Hungary, and Italy affirm and strengthen their 
Triple Alliance to fight as a single state in case of war. 463

Belgium, a neutral nation, calls for British assistance. 
Britain comes to Belgium’s aid. Fierce fighting leaves many 
civilians dead.

Multiple Choice Answers (p. 466)

1. B, 2. A, 3. A

Timeline and Map Points

dd World War I (1914-1918)
 India U (map 1)
 Austria-Hungary (region) W; Serbia E; Germany R; 

France T; Britain Y; Italy U; Bulgaria I;Portugal O; 
Romania P;Greece {; (map 3)

 United States W (map 4)

World War I
Day

15 Chapters 1–10

To Discuss After You Read

1. Why is the study of WWI important? [chap. 1]  it is tied 
to future wars and helps us understand history

2. Which “two legal principles make peace, liberty, and 
prosperity possible”? [chap. 1]  “Do all you have 
agreed to do,” and “do not encroach on other persons or 
their property”
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3. What does the author believe about government, war,
and its power? [chap. 1]  he holds to international 
neutrality, or the will to stay neutral in foreign affairs, that 
government should be small in size, that wars should be 
defensive only, and that political power corrupts 

The author recommends looking up the different coun-
tries involved in the war on a world map. [chap. 2]

4. Which countries have a total population of about 15
million people (the number experts guesstimate died
in WWI)? [chap. 2]  sample: Senegal, Chad, Somalia, 
Zimbabwe

5. Define statist and non-statist. [chap. 3]  statist—“one 
who believes in a large, powerful, central government 
and who believes that there is no law higher than the 
government’s law;” non-statist—“one who believes there 
is a higher law than any human law, and the government 
should be subject to this law and kept very limited”

For words in bold type—like diplomacy—find defini-
tions in the glossary at the back. [chap. 4]

6. What does this statement mean: “The art of economics
consists in looking not merely at the immediate but at
the longer effects of any action or policy; it consists in
tracing the consequences of that policy not merely for
one group but for all groups.”(40) [chap. 4]  sample: to 
understand economics one must study both the long and 
short term impacts on groups of both actions taken and 
policies set

7. Why do you think most authors of history write from a
statist point of view? [chap. 5]  sample: government 
policy directs a nation’s history, and many people think 
that government will save them

8. Evaluate various movies and books that you have read
or watched. Can you discern the author’s bent? [chap.
6] answers will vary

9. This author’s bent is anti-war. In your opinion would
there be any war that would be worth fighting? [chap.
6] sample: fighting to prevent invasions? Wars to stop 
oppression or murder of peoples? 

10. What counter-intuitive statement does the author
make, and how does he explain it? [chap. 7]  “Taking 
territory makes an army weaker not stronger;” the con-
quering nation must leave troops behind to occupy the 
conquered people which leaves fewer soldiers available 
for the front lines

11. Why does the author believe the Soviet Union fell?
[chap. 7]  when the Soviets invaded Afghanistan in the 
1980’s, they had to pull so many troops from other con-
quered nations which then allowed the nations to revolt

Other reasons the Soviet Union collapsed—the ineffec-
tive communist system produced inferior products and a 
lower cost of living, and people grew weary of the strong 
state control. [chap. 7]

The p.s. of the chapter seems to imply that if American 
troops had been stationed in New York City, the World 
Trade Center wouldn’t have fallen. The World Trade Center 
fell when terrorists commandeered a plane and flew the 
plane into the Twin Towers to cause destruction. His prem-
ise feels not true. 

On the other hand, should American troops be used 
by foreign governments to keep the peace? Why should 
taxpayers cover other government’s needs to “keep war-
ring groups from killing each other”? Is “peace keeping” 
a misnomer for American tax payers to provide a police 
force for foreign nations? [chap. 7]

12. Why does the author assert that there “were no good
guys” in the World Wars? [chap. 8]  although the Axis 
leaders of WWII: Hitler, Mussolini, and Hirohito, behaved 
evilly, America’s ally, Stalin treated people worse than 
those three combined, and none of the government lead-
ers behaved rightly

13. What does the author mean by “garden-variety Euro-
pean and Asian wars”? How did the world wars differ?
[chap. 8]  he contends that European and Asian nations 
often warred with one another, to gain territory and 
power; only because of advanced weapons more people 
died

14. Why does the author tie Pax Romina to the first deadly
idea of war?  he believes the idea of the peace of Rome 
is false (the Roman era was filled with “tyranny, assassina-
tions, terror, rebellions, foreign wars, and civil wars”, but 
that modern governments seek through strong central 
power to dominate  n
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7 Men Who Rule the World From the Grave—Map 1
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7 Men Who Rule the World From the Grave—Map 2
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7 Men Who Rule the World From the Grave—Map 3
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7 Men Who Rule the World From the Grave—Map 4
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AP World History: Modern—Map 1
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AP World History: Modern—Map 2
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AP World History: Modern—Map 3
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AP World History: Modern—Map 4
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